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SENTENCE PATTERNING FOR THE DEAF

RATICNALE: Because hearing-impaired students are essentially
without English language patterns, it is necessary
! to present these patterns in a sequential manner.

E‘DO L0541

This resource unit is a study of structural lin-
guistics through the discovery aporoach.

GOAL: To communicate in writing within the English gram-
matical system.

OBJECTIVES:

AFFECTIVE:

A. Confronted with their own efforts (usually uﬁgrammatical),
students will feel a need for a greater security in written
communication.

B. Students will feel a greater security in written commmication.
COGNITIVE:
Primary:

l. Student will discover that certain basic patterns recur in
English, ‘

2¢ They will use these patterns as tools to more freely communicate
their own ideas.

Secondarz:

a« Given a group of English words, the student can manipulate
them so that he finds that certain words function in certain
slots, but not in others. '

b. Given a group of English words the student can discover one or.
several means of classifying them.

Cs Given a set of sentence patterns, the-student will identify
them and discuss them using agreed upon terminologye.

de Given ability to identify and work with basic (kernel) sen-
tences, the student can perform (certain) transformations.

e. Civen a composition assignment, student will exﬁress his ideas
in a grammatical order.

fo Challenged, the students can justify their'grammatical order
in terms of basic EatternS. l
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CONTENT

The following patterns are presented in this unit:

N+ V
1. The dog barked.

Nq+V + N2
2, The boy hit the ball,

Na + V + N3. + N2
3. Susan gave John the book,

Nq + vis N1
4. Her name is Mary.

N4+V1le Adj.
S. He is happy.
(seems)

These five patterns serve only as a foundation for
structural linquistics. It was not the intention of
this unit to present the entire spectrum of the
English language system,

It is hoped that these patterns will lend themselves
for variation and expansion. The teacher will need
to provide these experiences.




Objectives

Aff.] Coga |
Affective A

PURPOSE:

To show a need for greater
facility in written communi-—

A I::ation.

STEP I.

At beginning of year and at periodical inter-
vals later, the teacher will act out some
passage found in a reading book.
a. Students will write sentence
describing the action.
be Then they will check the reading
passage for accuracy of structure
and vocabulary ability.

Passage ex.:

Teddy stood near the entrance.

Watch for this sign: It marks the perio-
dical intervals when this affective ob-
jective should be tested®

Also watch for this detour sign:
On the following pages this sign
will refer the teacher to the
appendix for teaching helps or
suggestions.
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Objectives

Aff .} Coge

PATTERN I.

CONTENT ¢

Introduce Pattern I
N +V

B Subject and Predicate
Indentification
Detour
' STEP —
Student will separate simple sentences intod

subjects and predicates.

1. Give command cards to each child.

&, : Have one child come in front and
act out the command. Another chiid
writes on the board who and what

b. she did.

(he)
What she did:

cried.

2e Teacher puts several simple sen-—
tences on the overhead. Children
place the appropriate words in the
right slot on a chart on the boarde.

Sentences (examples) , {Chart)
l. The dog barked. Who: What they did:
2 The wind blew. What: #

3. John laughed.

HThe dog barked.

3. Teacher_wilf present terminclogy

of Subject and Predicate.
d. Programmed flip chart o

' 4. Practice in identifying subject and
predicate,.
d. Use reading book to iden-
tify subjects and predicates
in reading material.
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be Teacher made work sheets

and/or suitable work book
materialse.

. (]
Glven ervelopes containing word

cards of phrases for subjects
and predicates, the child can

arrange the cards into sentences.

JANE PLAYED !
HE BOY LAUGHEDI




Objectives

Af£ d Cog.
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Discovery of Subject .Types:
Determiner and noun
Common roun alone
Pronoun

ndefinite vronoun

Proper rnioun I

PATTERN I.
STEP II.

Strateqy:

1 On a transparency present the following sen-
tences:
Dogs barke.
The baby cried.
John sange
She smiled.
Everyone cheered.
Ask a student to write the subject of ®ach
sentence on the board. (Make a chart as shown)

Dogs The baby l John ] She I Everyone

2. Present a second transparency with ten sen-
tences using a random selection of each of
the subject types. (Compose sentences using
names of class merbers and school activities.)

llave the class discuss where each subject
best fits and extend the chart given above

3. Manipulate groups of word cards in appro-
priate subject type slots and discuss dif-
ferences. Use a slot chart or the flamnnel
boarde. ‘

4. Use following paragraph on transparencye
Class identifies subjects and categorizes
them as to type in the chart form shown
abovee. .

~ Children played in the park. The .

boys played on the slide. Some girls

played on the swings. Everyone was
happy except Marye. Mary was lonely. No
one played with her. She sat by her-
self. Suddenly a big dog ran up to
her. His tail wagged. He licked

Mary's face. The little girl laughed.

Now everybody was happye.

5. Use reading text for material to categorize
subjects. '

6. Have child make up his own subjects to fit
into e@ach type on the chart.
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. )
Teacher writes samplies of the 5 types
‘of subjects and has students fill in
2 more samples of each.

“r—
Teacher: [_‘thldren the boy Charlie ! they no one
student: l. le i. | 1. 1.
‘ 2e i 2e 2e 2. 2e
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Objectives

Aff. }Cog.

30

PATTERN I.
STEP III.

Strategy:

CONTENT: Determiners

l. a. On the overhead put a group of senterces
using the five previously learned subject
types.
subjects with nouns and various determiners—-
ex: articles, demonstratives, possessive
pronouns, numbers, or indefinite pronouns.,
(These sentences are teacher made, using
student names or situations in class to
create interest.)

Include in this sentence group

b. Have children classify these subjects into
previously used subject types. (More sub-
jects will fall into the determiner-noun
category. Seq example below.)

An apple
Some boys
His hat

That ball
One bhook

2. Ask students:

Men

Susie .| They Anyone
John

Is the first column different
than the others?

How? Show me the words that
make it different.

3. Mark those words with the symbol and apple.
List them in columns. g

An lSome l His i That

One

et ast—— w—

4. Give additional sentences with various deter-
niners used with subject nowns. Have class
discuss and put the determiners in the right
slot of the chart made in Step 3.

W

The' teacher should analyze the
needs of her class. Extended

~ work may be needed on clarifica-
tion of these terms and their
usage.
Pnssessive pronouns as determiners
Dereonstratives: Singular and Plural
Articles: correct use of A and An
Indefinite pronouns as determiners




Objectives

AfE.

Coge.

o

e

ETCUR

\ If additional work is needed, see
Appendix for suggestions to the teacher.

5. Present transparency with five sentences with-
out determiners and have students fill in as
many different determiners as possible.

1. apple is red.
2, ovs went home.
3. hat is brown.
4. ' John is here.
5. dog's nawme is Penper.
an 4/ﬁy
(Example: the l that ] apple is red.)

one \\his

6. Put a list of determiners orn bozrd or overhead.
Have students write nouns.

the ' these
an her
some four
both A

7. ae. Use sentences below on a transparencye.
Have students list subject cn board in the
following chart without determiners. Dis-
cuss whether a determiner should be or can
be used. Through class discussion, the
students will discover that some subject
forms take a determiner, some never take a
determiner, and that somwe sometimes take

P BN L N E R

ALWAYS SOMETIMES NEVER SUBJECT ]
(must have)| (may have ¥{(can't have
Birds

Transparency:
1. The bird flew away.
2. John laughed.
3. Birds sing.
4, Everyone played.
5. The birds chirped.




8.

6.
7.
8.
9.
10,

We read.

Mother laughed
He cried.

His mother works.
No one spoke.

b. Give students a 1list of subjects and have
them £ill out the charts as previously
described. They will have to make up sen-
tences to defend their statements.

Dctour

EVALUATION: |

Quiz game: Teacher begins by writing noun

on board. The first student who
can correctly use three deter-
miners with the noun becomes |

the teacher, and lists the next
noun,

The students who were the {-eachers
can now become judges,




Objectivesy  PATTERN I. -
e N STEP IV. _ CONTENT: °
Aff, |Coyge. § Noun phrase with adjective,
! ey : -
1. Give students paper. Have each child draw a
picture of a boy. Post each picture on chalk
l { board in a rowe.
de Put determiner sign and noune Have oSne

E a child bc:ome up iid write: A boye.

be Aske ‘bo all thgugzys look the same?
Discuss differenzes.
1’ Ce Ask. What words tell about this picture?
(Point to first picture in row)
What is his size? Is he tall, short, little,
; fat?
. How does he look? Is he happy, sad, funny
Teacher writes words on board.
de Have children write as many noun phrases as
K possible under each picture.
(Teacher may do the first picture to set a
pattern. Exe.: a tall boy, a thin boy,
a worried boVeeo)

-
o

Y

hd M
Rjsia b Odaouei s ¥ . o

2, Put following chart on board.

e

texture | shape _T color what noun
how it and made of

feels to ] size
touch

. red plastic ] rulep
o _so%4 fwh itel " bunny
a. Have a box Oof various articles., Each child in turn

takes an object and fills in chart with words to
describe his object. (Ex. above in chart.)

0

—

1--“L"" Students will discover that not all categories need
to be used, nor need every noun have several adjec-
tives. (Ex. A. green handkerchief.)

10




Objectives
AfE, C:Og -

P

2. b Use the chart given in step a. Have one
student go to the chart and try to describe
one other student in terms of that chart.
Students will discover that categories in
describing objects will not suffice +to
describe pecple.

Ce With discussion and teacher direction help
students censtruct their own chart for
adjectives to describe people.

The end result should resemble this:
Determiner How they
and/or look
number

boy_|

Use class members, pictures, or paper dolls
and clothing to test the two charts.

(bring out concepts of striped, plaid,
checkered, dotted if clothing is used.) \ etwr

3. Use reading texts and other books to research
sequential order of adjectives and slso to
determine if all categories are given.

Qe

b.

Will find that some adjectives are not
presented in same pattern. Perhaps the
smarter students can determine whye.

Will also make pupils aware that number of
adjectives are limited o 2 or 3 per noun.

4. Give class the following noun phrases to illu-
strate.

l. A big red ball (Everyone will show his
picture tc insure compre-
hension ¢f directions by
all. Continue work on
owne Give time limit

of 3 minutes.)
2e A long, thin worm,

3. A fat little girl.

4. Two tall boyse.

5. A green and red striped blouse.

Detour

11
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5S¢ | EVALUATION: '

Give each student a packet of small word
cards of mouns, adjectives, and determiners.
The student will arrange on his desk five
correct noun phrases using at least one
adjective and a determiner in each phrase
with the noun. Students then circulate and
read everycne's sentences. On a jiece of
paper they will write names of class members
and number of correct sentences for each.
Students will be judged according to this
evaluation ~his ability to recognize cor-

rect noun determiners.




fbjectives

PATTERN I. m__aj
a STEP V. CONTENT: N- V

Present rogressive
and
Past Tense

I l. Children will discover a certain time relation-
shin betvipoan Dresont Proaressive and Past throu

3 ~
b+ TIGCad R SR ot ) 54 & RS A-V\.,J. N ad v b 2 V“\.,

acting out commands. .
a. While student performs action, teacher

h

Qa writes action on the board (using present
progressive.) ;
b The boy is skipving. E

b. Wwhen action is completed, teacher writes:
The boy skipped.

ce Continue in this way until all of the E
class has participated in the action. ’
Leave all sentences on the board.

1) Ask: Are all of these sentence:s

PN e

the same?

2) Make a chart of differences:

is skipping skipped

3) When chart is completed, teacher
gives terms"Present Progressive" -
and'Past” (or"is happening now’and .
“has happened.’)

4) Point out similarities as: --
helping word ___ ing; ed .

2. Use silent cartoon stripse. Teacher writes sen- -

tence under the pictures describing the action in
the picture using either tense form. ‘'Children i
are to determine if the teacher used the correct
tense form for the action shown in the picture.

3, Use pictuges to give practice for children

4,

Produce a class movie using the Present Progressive -
and Past Verb Tenses. *Consult Media Director for ;
details con movie production. -

a. Class decides upon verbs to be used in
the movie. (Suggested verbs: run, eat,
read, play, cry, smile, laughece)

- [
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b. Divide class into sub groups. Activities
include:

. 1) Rehearsing action for movie.

: 2) Writing sentences, correcting and

: copying them on sentence strips.

; 3) Collecting properties to be used.

C. Make movie.

(Movie will show scenes of child per-
forming action with sentence strip
descriking this action in present
progressive tense. In the next scene
the action will be completed so the
sentence describing this action will
be written in past tense.)

:g

Sh i g
B
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DistWfguish meanings of prepositionse. Pgt
up bulletin board on prepositions showip
their meaning, and discuss.
a. Use objects to manipulate.
Ex.-ball in a box
ball behind a boXeso

2. Have a teasure hunt. .
a.- Give each child a series of 3
that will lead him tc a ‘treasure’
(cockie, stick of gum)
Exs
Clue 1. Look on the top shelf of
the first locker.
Clue 2. Reach behind the dictionaries
on the shelf.
Clue 3. Look under the box on the
library table.(treasure
there)
Each will discover his own treasure
if he can interpret prepositions correctly.

3., Use a doll house, pictures, objects and/or
students to practice using prepositions
correctly in their writinge

Ex.(if doll house is used--or suitable
picture. The stove is / in the kitchen.
The rug is / on the floor.).'Student
gives only the P. phrase.

b. Extend this pattern so that utudents
will provide all of the phrase including
determiner and adjective where appro-~
priate. :

Ex: The baby is{inb l 3 t:::]

in his little crlb.

4. Practice in writing“where"phrases. Have

student perform actions given on command.
Ex. Sit on the floor.

Walk through the door.
Teacher writes sentences using both Present
Progressive and Past to fit the action.

she is sitting on the floor.

~ She sat on the floor.
After children know the pattern, they write
sentences for the other class actionse.

15
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S.

VALUATION:

Follow the leader game: .
Teacher leads the class through a series of
actions and then the class helps her write
sentences on the board concerning their

actions.,
Ex. We walked around the table.
We walked down the hall.

We stopped by Mary's desk.

One child is chosen as leader and he leads the
class in a series of actions. Each child is
then to write 3 simple sentences correctly
using a"where"phrase in each.

16
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PATTERN I. CONTENT:
STEP VII. NV (wherc and when)
vcing past tense of ]
verb and time elements.
1. Use school activity calerdar. Have a class -

discussion of the previouc week's activities
a. Put on overhead: Have class £ill in
activities for right davs. -

Sun. { Mon. Mri.f Sate
movie l swimming
be Teacher writes on board: .
We went to amovie___ .
' when

(student may write Sunday)
c. Teacher expands on time terms explaining °

concepts.,

Exe-last Sun., last week, last Sunday night)
d. Students will write cwn sentences using -

week's activities as soon as teacher fgfel

they are able to use the pattern.

‘Oetour

2., Use doll house, paper doll family, class
may sketch an imaginary family. Class will b N
broken into groupz. Two pupils assigned to
each “family" member and each group will
make a calendar of events for its assigned
family character. . ,
a. Teacher assembles the class work on a e
transparency for group discussion.
b. Class works together «riting sentences
using "when" phrases concerning the activi-
ties of various members of the "family".
c. Variety can be encouraged by writing the A
time phrase at beginning of the sentence.

3e 'EVALUATION:'

Have each child construct his own calendar
of events. (imaginary or factual) for the
previous week.

Each will be required to write three correct .
sentences using the when phrase and the corr~ct
verb tense.

17
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PATTERN I. CONTENT
STEP VIII. Future tense
N§V (whore and when)
ure 'Yense:
Present Progressmve (as
future)

‘, et .

iave st construct calendar £
acti v1t1es for the coming t/eeke.
a. Discuss the time phrases: tomorrow

morning-night-afternoon

"gf next week
afterwvhile
the day after tomorrow
09*0\\" nexz _____day
soon

in a little while
2. Give students the following sentences:
I am goirg shonping Saturday.
Jack will go home tomorrow.
She will eat afterwhile.
The new girl went to the wrong room yesterdaye.
Next week we will go to town.
Tomorrow we are going to art class.
He played in the yard this morninge.
a. Have students list time phrases and verbs

in art. .

be. Ask: Do all the verbs mean the same

time? Discuss. Teacher gives term:

Future tense.
To teacher-Often *imes next and
last are not used., Students
must learn to infer past or future
action from the verb.
Student must learn that verb
tense and time phrase must be
expressed in same time factore.

Ce Make another chart:

ast tense !?asffime vhrasel Future | ruture

ime phrase

ent : l yesterday am goin Saturday

Students will use the material organized
in previous chart and now separate the infor-
mation into the time elements on chart
above.
Example in chart.
3« Students work together and write sentences about
their activities for the following week. Use
tense forms and future time phrases.

18




4. H
1ve each student different word cards in

envelopes and have them construct two
sentences, using all the word cards in the
envelope, in the pattern, NP}ViWhere+When

M; S —— e S A N
The | big| boys | will plﬂ_in thigym
L e[l rore] win] eior] iofend om |

Some | children went—’ home W

morning.

19
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PATTERN I. COMTENT :

STEP IX. N+V4How Past tense and
FPresent trogrezsive tense

1. Show need for adverbs—

a. Have two students rfollow a commance.

Exs 1l. Walk slowly.
2. Walk fast.

(‘he rest of the class cdoes not see the com-
mand )

b. Have two other students write a senternce
describing each action.
(Probably will be: He walked. She walkedJ

c. Ask: Does that really tell what haonened?
Watch again. (Students wrform actions
again)

d. Take each one and discuss how he (or che)
walkede.
Write on board: NiV4tow

He is walking slowly.
He walked slowly.
Then write the sentence using an adverb.
Ex. above.
2e 3o Give students a lis- of the ten sentences

below. "There is an adverb in each sentencea.
Raise your hand when you find it."

The sentences can be put on a transparency.

l. He climbed up.
2. She walked downtown. . 3
3. We are going now. i g
4. She fell down.

5« The birds flew away. .
6. He cried loudly. f?'
7. The teacher spoke crossly. '
8 He will come later.

9. He talked rapidlye.
10. She will leave soon.

b. Discuss the list of adverbs then place ,
them on the following chart in the right i
category: -

C. Use the same sentences above and have
students discover that the adverb teils ‘
about the verb. Have the students point ;o
out each verb the adverbs modify. .

3e Use the same three step procsdure given abcve
in Step 2 and apply this discovery aoproach
to adverbs to adverbial phrases asz weli Use

- -
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these sentences and put phrases into a chart of
How-When-Where. (Some sentences have two phrases
or adverbs.)

l. Ve are going home next Friday.

2. She will be here next week.

3. We will go to. the gym this morninge.

4. They went to town.

5. The naughty boy answered in a sly manner.
6. The dog answered with a loud bark.

7. The man smiled with a broad grin.

a. Contrast one word adverbs with the phrases in
the last three sent:nces. More capable
students should be able to change the phrazes
into adverbs.

Exe. with a loud bark -- barked loudly

4. Tdentify adverbs in a reading passage and classify
them as to how, when or where.

5« Use command strips and have one perform the
action.
Ex: Walk downstairs.
Go to the door.
Crawl slowly.
Others will write sentences on individual over-
head transparencies (these trarnsparencies can be
quickly flashed on the overhead and corrected
by the class.)

6. (EVALTATION:)
Give the students kernel sentences of N+v L}
Have them add an adverb.
Ex: He wentl___.J
The baby cried bl
She walked{___ 4

21
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PATTERN I. CONTENT:
STEP X. : Identifying and expanding kernel
(N +V) sentences.
Discovery of similarities and dis-
similarities of adjectives and ad=-
verbs. -~
l. Give the class sentences and have them strip
these sentences down to kernel (N +V).
Ex: The pretty little bird sang sweetly in the
cherry tree.
N+ V
bird ‘sang

a. List extraneous wordse.

- be Discover function of these extranepus words
(adje or adv.) Strive to get them to
reach conclusion that adjective modifies
an noun, and adverb modifies verbs.

Form a chart.

The : sweetly
prettyE}\ in the
little ‘bird sang icherry tree
2. Give students kernel sentences on the board
pertaining to a descriptive picture and yprk

and adverbs into the sentence.

3. JEVALUATION:

Give students a simple story and have thfn
expand with adjectives and adverbs.

Exe girl walked. She was crying.
boy grabbed purse. He ran.
dog chased boy boy dropped purse.

girl was happy.

Time for a student analysis
check upe.

22




Objectives

® |

PATTERN 1I.
STEP XI.

CONTENT

N *v

Expanding present progressive
and introducing habitual present

le Pupils will discover the difference in usage
between the present progressive and present
tenses through actiocns.,

Write on overhead:

Can you draw?
Draw something.

Can you jump rope?
Jump rope.

Do you write to

‘vour mother?

Write your name.

Can you smile?
Smile at me.

Write on becard:

She draws.

Action:

Write on board:

She draws.

{student draws) she is drawing.

She jumps well,

(student jumps) She is jumping rope.

She writes every Fri.
She writes neatly.

(student writes) She is writing.

(action)

He smiles funny.
He is smiling.

We are sitting at our desks

Nnow.

We sit at our desks everyday.
Mrs. R:is teaching now.
She teaches math.

She is drawing.

(Discuss: What is the difference? Get idea of action
geing on now for present progressive tense. )

Write:
She iumps wveilie.

(Discuss to get. the
te do it tomorrow)

used agbove.
relationship. )

She is jumping.

idea that present tense indicates
the ability {can do it today, yesterday, will be able
and the habitual. Reinforce these
two tense differences with the rest of the sentences

Let class discuss and discover a time

2. Lead students to discover that time phrases relate
to verb tenses by using the following chart.




WILL HAPPEN | HAS HAPPENED JHAPPENS OFTEN
- (habitual)

every week |
yesterday
sometimes
tomorrow
daily

each day
frequently
last night
always

3. Discover 'S' form on preser.it tense verbs.
a. Teacher writes on board.
Do you like candy? I like candy.
You like candye.
(Points to students)
Do you like candy? He likes candy.
Do you like candy? She likes candy.
Does your dog like candy? It likes candy.

Continue with plural..,to get-We like candy.
' You like candy.
They like candy.

Class discussion of the 's' form in third
person singular.

b. .Repeat with verb have. Do you have a pencil?
———etCe '

4. Give practice in conjugating verbs in present
tense to develop awareness of 's' form.

5« EVALUATION:
Give students a list of 7 time phrases. Ask them
to use three of these phrases in correctly
writter sentences.

24




Objectives

PATTERN II. -
STEP I. ' CONTENT :

Nl*V-('N

X ~trmtenom Ra AT L2 _a
1, Put a puzzle picture CGntu.a.u.A.ug nidgen objects

on the overhead. Teacher starts the hunt.
d» Teacher writes: I see a birde:
and illustrates:

“ . o .b‘ J
_C::iq!us o %

Discuss: Are Mrs. Caniglia and the bird the same
in noun and meaning? Then number the nouns,
Noun 1 and Noun 2 establishing the pattern:

lev-'-Nz

be Teacher asks a student: 'What object do
you see in this picture?" The student then
writes a sentence about himself, what he
sees, using the teacher's pattern.

2. Stabilize concept and reinforce it by:’
a. -Having a treasure hunt. Students
- then write: I found .

b. Have one student leave the room (or use
principal or another teacher). Ask:
"What was (X person) wearing?" See
which student remembers the most about
the individual, using the structured
N1+ V- N2 pattern.

X is wearing e Or X is wearing
9 ,and L J

ce Put a number of objects in a sack.
Students can feel them for a defined time
period and then write sentences about
objects they felt,
I felt and .

3. Develcp concept of order of nouns for relevant
meaninge.
de Show picture with reversal of noun
-order to discuss the credibility of
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meaning. Establish that the subject noun
does the action (in simple gentences)

The man is eating fish.

4

| R

Use similar two part pictures for these
sentences:

l. The boy is reading a book.
The book is reading a boy.
‘2 The dog is biting a man.
The man is biting a dog.
3. The girl is writing a letter.
The letter is writing a girl.
4, The boy shot a qun.
The gun shot a boye.
5« The boy is drinking pope.
The pop is drinking a boy.

be Manipulate word cards into sentences.
Use words in packs that could produce
incredible sentences if used indiscri-
minatEIYQ

4, Students will discover that all verbs need not
take objectse.
ae Give list of sentences
Ex: She walked to the door.
Shz is playing.
He played balleeesceooe

be Have students underline verb in each sen-
tence.

ce Ask: What comes after the verb?
Are they all objects?
Go through each sentences and discuss.

0 ki S s R b At T e e ¢

de Discover that all verbs do not need
objects by forming a chart like this:

SCMETIMES 4| NEVER TAKES
TAKES OBJECT

:

e, Research chart by having students look
through reading books to defend or refute
statements.

W mmmaas L, [P Y

A o ot
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Se lEVALUATIO}' : | .

Use pictures similar to those described in
STEP 3 and have students decide on the

credible picture and write a correct sentence
describing it.

27




PATTERN II. CONTENT ¢
STEP II. Using object pronouns in
Nl* V+ N2

Object of preposition
Review of subject pronouns

1. Students will discover idea of case in pronouns

by:

Ae

be

Use of command strips: Chas= -
Catch
Hit
Touch

Student will carry out actions.
l. Teacher writes on board.
She chased she.

Ask: "Are the two '"shes" the
same person?
(student may substitute person's
name)
Ask: "Is there any other way to
express this second name?"
{(If students do not know the ob-
ject pronoun, the reader will
supply it)

2. Continue the exercise to include
all of the object pronouns. Vary
verb form.

Ex: Have students read command and

write, "I will chase you."

‘Studer.t chased will then write,
"He chased me." or the student

doing the chasing could write:
"I chased her."

Use 2 or 3 students to express

plurals, and thing(s) to practice

it and them.

Contrast case proncuns by filling in the
following chart:

nouns.

28

Teacher may
supply sub-
ject pro-’
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2. Have students complete the teacher-made sentencest
by filling in the names of classmates.

Ex: - is sitting'beside
ween &
near

fFEE:;;th of

T ele 2 cad
|.uexu.uu

a. Discuss what pronouns should be used when
the names are changed to a pronoun.
b. Change the names to pronouns.

3. Students will apply the two different uses of the -
object proncuns$ as an object of the verb and as
an object of the preposition.

a. Give students list of 10 sentences on
overhead. (List below)

le She chased him.

2« Darrell sat beside her.
3. The dog licked him.

4. He caught it.

5« The bird ate it.

6« Mother went with us.

7« He talked to me.

8« She hit him.

9. The teacher helped then..
10, May I go with you?

b. Have them underline the objective pronouns
in the list. :

Ce Students will select the Nl word and write
the N, on the boarde. Ther complete the
chart below for each sentence. Leave a
space in the chart for the preposition.

Students will discover the same objective
case use of the object of the verb and
object of preposition. (Terms as such
need not be given,)

Students will be able to formulate their
own rule for the objective case.
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4. Stabilize the idea of case in _pronouns through
the following exercises: '

a. Change underlined nouns to pronouns in
series of teacher.made sentences.
Ex: Mary took Janie and me to the store.

b. Relate pronouns to antecedents by use of
a short paragraph with several of the
pronouns underlined. -

Exs Mother took Jane and Sally to the
store. She bought the girls some
candy. It was sticky.

Ce .Use short paragraph,and have students
change main character to a different
sex and rewrite the story, changing
all pronouns related to the charactere.

Se JEVALUATION:

d. Have students write 4 sentences using
pronounse. 7Two sentences each of the
following patterns:

1. Nl + V 4 N2

2. N1+ v +N2

b. Have students change a character in a short
paragraph to another sex by changing all the
necessary pronouns.
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PATTERN II. " CONTENT':

N1+-V 4 N2
Expanding verb to verb
phrase. infinitive form.

STEP III.

l. Introd

cussione.

Qe

b.

Ce

d.

e the infinitive form verbs by class dis-

Teacher asks students to think of what

they like to do.

After they have thought about it, ask

a student to write his reply. Help him

to write: ' *
I like to play ball. (leave on board)

Have another student come up and write
what he likes to do.

(Or this can develop into a contest. One
student can write about another to guess
what he likes to do best and will write
“He likes to--Zgiving different ideas until
he guesses what the other child likes to
do best. Give everyone a chance to use
the structure form.)

Teacher then asks: "What do you want to
be when you grow up?"
Develop this into the same type of exercise,

individual or contest guessing.

Then each student writes about himself.

He will write a senta2nce about what he likes
to do, and what he wants to be.

When sentences are written correctly the
student may illustrate his own wishes,

and a class booklet may be made collecting

their effortse.
. :ij v--!§Z§ EE
Tom: I like to swim. AR,  cPede

I want to be a pilot. Q%:b

2. Discovering verb phrase by:

Qe

Have the students break up a list of sen-

tences to discover that there is more than
one verb in the sentence and the relation-
ship of the verb to. (Sentences below) -




le Jerry likes to hit girls.

2. The baby began to <ry.

3. John wants to play balle.

4, Father will want to eat dinnere.
Se¢ Bertha tried to catch hime.

6. She began to laugh.

7- T like to eat candy.
8. He continued to talke.
9. She refused to come with use.

10 He went to speak to them.

o9 Through a series of verb phrases, the stu-
dents will be lead to discover that the first
verb varies in tense form, but the verb
following to is always in the simple form.

3. Expanding an understanding of these verb forms
could be done by pianning a field trip (to a place
discussed in Social Studies or reading material)
Have students write about where they want to go,
what they would like to see, and what they want

- to doe

4.‘BVALUATION:I

If you could go home tomorrow what would you
want to do, or like to do? Write three sen-
tences using these verb formse.
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Objectives

**At this time question forms should be dealt with
in some depthe. Students should have a sufficient
background in patterns I and II and in the verb forms
to be able to master this work in question forms.

QUESTION FORMS:

l. Teacher looks around room then writes on the
boarde.

O you see the book on the table?

a. Students will identify the parts of the

senterice.

The * denotes the term auxiliary verbjanother term

may pe used. Whatever it may be, please be consis-
tent in its use.

b. Another student writes the reply:
I se2 a book on the table.

The student puts it into the correct slot
on the chart in Step a. .

Questions -are continued and answers are
put into the chart until the students master
the pattern.

[: 1 BN ~
A ‘Nl \'4 LNQ L X
Have you seen the bock?
I (have seen)j the booke.
saw
Did you go to the store?
I . went to the store.
Can you help ne?
I can help yOU.
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1.

c. Teacher has objects hidden around the room:
Wrjites -on board.~-

Can Wyou
Pauses, Can't | vou
Then writes;
Student I
writes’
Continue:|[Have |you
I
Didn*®{ you
Are you
I
J

find

find

can't find

seen
haven't seen

see

going

am not going ‘

the thumb tack?

the thumb tack?

the thumb tack.

the paper clip?
the paper clio.

the paper clip?

N, W

with Jay?

with Jay?

With usage the student may get the feel of the position
of the negative in question forms and in statements.
Expand as much as needed and reinforce.

La

34
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Ce Once the students are responding to this with
a fairly high degree of accuracy, introduce
question words using the

where, what, when, why, who
Lead students to discover that these question
words come before the Auxiliary verb, but the
following word order remains the same as the
other question forms.

*They will discover that often"vho' and "What'
are used differently. Have them formulate a
generality concerning this difference. (Effec-
tive work on Whe and What with the“Be’ verd
form cannot be done until later.)

#
- happened?
is that?
said that?

is it? i

. Research theory by going through reading
books and other materials. Studemts may
find scme discrepancies, as * above.

2. Give students practice in writing question forms
by:
ae. Writing questions they would ask a real or

imaginary figure about which they have read or
studied. Ex: Paul Bunyan, Pres. Nixon, Ben
Franklin, the Astronauts - '
(these may be put on an x-ray sheet to be
used later in question form worke.)

b. By writing the question forms they may need
to use on a Saturday afternoon in town.

Pirst discuss where they will go and what
thiey might like to ask at each place.
Ex: How much does that cost?

" Where can I find the dress depart-

ment?
May I see those earrings?
Where is the restroom?
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Te Write questions that could be asked a
visitor to the classroom.
Work here in helping to determine what
questions are proper, polite, or might
be embarrassinge.

de Write questicns to ask Dean of Students
about going homa.
Ex: When will my train leave?
When will we leave the dorm?
Dc you have my ticket?,..

3. Lead students to discover that certain helping verbs
are used only in questions and some helping verbs
are in the replies. This varies to a great degree,
but if students chart several questions and statements
they may develop a feel of use of auxiliary verbs in
proper positionse.
The type of question and answer work that was used in
Step I of this section would be a good starting
place. Form a chart of the helping verbs used in

- statements.

Helping verb ' almost almost never
always

Ask: Are all the helping verbs used in the answers?
3 Continue and work with various forms until students have
‘ a feeling for correctness. , ;

* Add the negative form to the chart.

? Didn't- gaining an understanding that the use of the
‘ negative is determined by the response.

a. This may be represented in reading books
so the student can become familiar with as
many forms as possible.

b. Have them write answers tc¢ the questions
written under Step 2 of this section, using
g a chart on helping verbs as a guide.

o n




1.

2e

3.

4.

S

Mgkt it ikt | ity

*2&3

Mk

AETEOTTRTET T AR IS TR R Rs ¥ T R SR T R

Class will evaluate the sentences from the

] Ex

{. e

Take pictures of students with polaroid

”~
CaNeSr s

(First class will work together to develop

a list of question ideas to ask a student.
Then each student will write three different
questions to ask another student. Put these
on x-ray sheets.) *(see below)

overhead for originality and correctness.,
Then class decides on a group of the best
sentences, perhaps 5 or 6.

Each student rust answer these selected
questions using correct sentence patterns.

End result: Each student has his own picture
and has written a bikliography about himself.

Car be compiled into a class booklet.

What is your name?

" What do you like to do for fun?
Do you have a pet?
What states have you visited?eeese.
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PATTERN II.
STEP 1IV.

CONTENT :

Review using th

Question forms of
DO

to write Pattern II

sentences.

1. Use command strips. Have one student perform the
action. Teacher writes on board.

What did she do? or What is she doing?

A student will be selected to answer the questicn.
(may need guidance to write reply correctly under the

quest:.on.
l | s\\c. l jeme ed.

Continual co d strlps and action will help student
~to discover that the *"do" in the question form is
replaced by another verb.

Time for another check up
using method outlined in
Part I.
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PATTERN III. CONTENT :

STEP I.

s

i. Lead students to discover that N.+¢ V4 N

Introduce Pattern ITi

Ny VN, 4N,

1 2T Ny

has the same meaning as N¢V+N3+N2.

de

b.

Ce

de

Ce

Complete this action and then write:
Mrs. K. gave her book to John.

Have students number the nouns as different

unitse.

Mrs. K. gave her book to John.
N v N,

i
Repeat action. Then wr%te:
Mrse. K. gave John her book.
Ask: Do the two sentegLes mean the same
action? Have them renumber the nouns in

relation to the first sentence.

Repeat this procedure using different actions.

‘Students will come to realize that N, changes
" position, but keeps its number.

3

2. Review pronouns in objective caée, recognizing that
the cbject case follows the verb and the preposition.

de

b.

Give students a list of sentences on over-
head.
Ex: Mother baked a cake for Mary.
. Bobby wrote a letter to mcther.
Mrs. K. gave candy to the boys.
Mr. D. sent a note to the teacherse.

Have the class change underlined words to
pronouns.

Have students then rewrite the sentences
using object pronouns as the indirect ob3.

39




- 3¢ Give students sentences having the direct and indirect

Obj ectse.

Ex: Mother baked me a cake.

Have students change sentence to include a P-group.
Ex: Mother baked a cake for me.

4, EVALUATION:
Give students the patterns:

+
Nl V+N3 +N2

Nl+v+N2+ N3

Students will write a correct sentence using each
pattern and label each part.
Ex: Debbie brought me a cookie.

N o+ v 4\!3sz
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IObjectives l PATTERN IV. CONTENT 2
PART I. N1+ Ve +Nl
Aff. ch.
and
Present tense of
"L ot --—-b
l e ver —:l

s. K
*The '"be" verbs are identified with the symbol VL

to show the relationship between the subject and
¢ predicate nouns N .

STEP I.

n B »

Introduce the idea of subject and predicate nomi-
native having the same value by:
a. Showing a picture of someone in school.
Ex: the principal

0

; ' Ask students to ‘hink of name words (nouns)
to describe him.

] Ex: Mr. De. man
: principal father -
-4 baseball player eceee
3 8 .
' Use manipulative transparencies to illustrate
' the fact that you want words having some value.
-,‘ Teacher writes on the board.
¢ 3 Mr. De is our principal

Mre De 1S G MANecccccce

E Through discussion, students will discover that
- 4 - both nouns have the same number since they are
A equal in value.

Have students number the nouns.

Mr. D. is Our ErinCiEalo
Nl . Nl

41




be Give a short paragraph on transparency about
the same person and have class number the
TNIOUnNS .«
Ex: Mr. D. is our principale He is our
friende He lives in C. Bluffs. He is a
fathere Mr. D. has a baby boye Mre De
likes to play ball. He is a good ball
player. '

Ce lLead class to discover that a form of the verb
'"be" is used with the predicate nominative by
filling in the foilowing chart:

—
'/ Nl N2 P-group ’
our prin. :

our friend j

lives Jin C. Bluffs ;

II. Give the class practice writing this sentence §
pattern by: f

a. Conjugating verb for students on the board:

Sinqgular Plural
s -
am are
are . are
is are
is
is

b. Explain that "am" comes after I. Select
a student and have the class list a few nouns
that describe him. The student will then write
sentences about himself using the given words.

a student
Mary's friend

Ex: T am] Susie's rcommate
Jane Smith

Ce Have all students write sentences about
themselves using "am" and predicate
nominative.
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d. Continue on in this mamner so that all forms of
the "be" verb are used--with right subject form

e. Have class write in the Nl& VL{'Nl pattern etoe

all their teachers and the subjects they
teach, their roommates and counselors. N
Ex: Mr. Wahle is my reading teacher.

Give students the pattern Nl+ ‘IL + N,

and have them write three sen-ences using the following
forms of the "be" verb: am, is, and are.
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jObJectives © PATTERN IV. CONTENT
PART II. .

Aff Coge. ) Past and Future
) ' Tense of '"be"
Review of N, + vig Ny
8|
h—— i
a, STEP I.
b. Lead students to discover that was and were are the

past forms of '"be" and "will be" is the future
tense form of 'be!

Put sentences similar to these below on overhead.

will be our football coach next year.
is our speech teacher this semester.
was our speech teacher last yeare.
are 7tt graders this year.

were 6% graders last year.

& are my roommates this year.

& were my roommates last yeare.

a. From the sentenceé given, have the students
list time phrases as follows:

TIME PHRASE -
PRESENT this seomester %
PAST - ; |
FUTUBE next year

b. Then compare the time phrases with verbs used:

VER-;.L—T ! . .

this semester is

TIME PHR/.SE

last year was/were

next year will be

e b o A RSO 73 (e B A
T T LT AT LU S T0 T O L Y TERT 7 WRPLT)
P N T

Q . ) l44
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II. Teacher conjugates the past and future tenses of
"be" and class writes sentences for each verb form
through class discussion of ideas. (Development
similar to Part 3 of Pattern IV.)

ass will conjugate the three tenses of "be" and

write them in their reference bookse.

Time for evaluative check
of affective A. as suggested in
Part 1.
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r CONTENT:

. 82
Review of Nl+ v + N1

PATTERN V.
PART I.

and an ingfoduction of
N, 4 Ve Ad]1
Using the "be" form

STEP 1. L i

Students will discover that a single adjective may
follow a form of the '"be" verb.

de Begin by reviewing parts of the sentences,
emphasizing the adjective. Have students
fill in the symbols:

Rover is a mean dog.

Roveryis a mean Eog‘
=M

Make a list of similar sentences on transpar-
encies.
Ex:

Mary is a pretty girl.
Mr. J. is a good teacher.

b, C(Class discusses what the main adjective in
the sentence describes.

Ex: {[Rover] - mean
)

Ce Teacher writes - Rover is mean-~ on the boarde
Eventually, the class takes cover and can rewrite
the sentencese.

2. Give students additional practice in recognizing
nouns and adjectives by giving the class list of sen-
tences and having them mark the predicate noun cr
predicate adjective.

Ex: The boy is talle. The cat is fate
~ ~

He is a . Her name islmddleg' .
3. Give class practice in writing these sentences - 2

patterns: B

Bc o
N, +V 4Nl and Nl.g-V

[ .
1 4 adj.

1

de. Show then pictures and, as a class, write two
sentences for eache.
Ex: He is a clowne He is funny.

46
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be Write sentence about r2rsons in the class.

Ce Combine two sentences into onee.
(Teacher gives a couple of sentences.)

)

Ex: Tne man is my father. He is strong.

My father is S¥reng,

ation between verbds: ‘_O DP and to nave
r usagee.

i1

imi
ope

A | o KR
teo WISC

ba
for pr

Qe Give students a list of common mistakes used
by deaf students. -

Ex: She is pretty hair.
I am a good booke.
He is & happye.

Have the class identify errors through labeling
nouns and adjectives. Then have them rewrite
the sentences correctly.

b. To reinforce the idea that object (M)
follows "to have'’ (and predicate nomifative
(N,) and predicate adje”*"ve follow verb
"tG be"), give students a list of sentences
using be and have. Have students make a
chart to emphasize this structure.

] T T +—

' N Verbs N N
o l * é: 2

- a Je
. ¥ : .

The man is strong

: He has strong muscles.
< r '

3 Ex:

le The man is stronge.
, 2. He has strong muscles.
E 3. His name is Georgeeee.

5. [EVALUATTON:

Class plays a form of the game of "Twenty Questicns".
The students collectively think of & person or thing
in the room. The teacher writes the questions on the
board and each student takes a turn to wiite the
answer,

Te: Is it a person?

Se.: It is not a person.
Do first two or three together so students get the
feel of the game and of the negative form. Even-
tually the teacher will drop out of the game and a
student can write the Juestion forms.:

»,
PPN
P——
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PATTERN V.
PART IT.

1

CONTENT :
Review of Nlc\- vl & Nl

anc

using the linking verbs®

* The linking verbs are: look become  appear

STEP T.

feel *taste smell
sound g ow remain
seem

Lead students to discover that the linking verbs
function in the same manner as the “be" verbs.
a. Have a box of objects, such as a rock, sponge,
eraser, etc., and ask of each:
How does it look?
Does it look rough?

b.

Ce

d.

L =1

smooth?
hard?

Detour 5‘1"‘505‘:0"5

Write replies: | and 2
It 100kSeee

(Write as many sentences as apply.)

Iet students handle object and then ask:

How does it feel? Discuss adjectives.

Write answers. It feels... ===

Develop verbs "taste', "smell", in same nanner.

2. Use pictures of people or class members to develop
concepts of appear, seem, and feel.

Ex

: He seems happye.

She feels sicke.

3. Lead student to discover that a singular adjective
can only follow a linking verb or che "be" form by
contrasting them with '"to have

de

Give the class z short paragraph and have them
identify the nouns, adjectives, and verbs.

Ex: *Browvn Sugar is a reddish brown Pekingese
(dog). He has a little nose. He is a small
long-haired doge. He is bowlegged. He has a
silky back of long hair. His ears hang down
to his feet, He looks mean. He is very nice.

sAdapted from the Adventures of Brown Sugar,
by Carrie Stegall.
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6.|EVALUATION:

b. Research by going through reading material and
filling in a chart. -

Exe. of chart:

Subject Ve Predicate!
be linking have o
{verb

Give practice writing. Use other objects and personse.
Ask each student to write a sentence on the overhead
about the subject. Class evaluates the correctness
of that sentence.
e Have the class label the parts of the sentences.
They will discover that these sentences follow
the N, + vl & N, or N+ vl + adj. pattern.

Lead students to discover that the 'be" verb form may
be used in Pattern I sentences but that the linking
verbs may not.
Ex: The man was in the hospitale.

The man seemed in the hospital.

a. Give students the following sentence and have
them code it: He was in the house. Students
‘discover that this is o Nl+ V <4 P-groupe.

be Give students a list of sentences and have them
degide individually if they fit into N, V -
P-group pattern or the Nluy VL.f Nl pattern
zX?: He was angrye.
Susie was happye
Tne cat was under the bed.

ce Then ask students to list some of the other V.
verbs-seem, become, look, etc., and use them in

Nl~+-VL-+ N. sentencess

d. Ask: Can you put these verbs into a Nlﬁ— vV +
P~group pattern. Experiment.

2, Research by going through reading material..

Have a “mysterious" (unusual) edible object. Ask
class to write three sentences concerning this
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object in the following pattern: Nl + vL 4+ adj.,

using the v-rbs look, feel, and taste.

Time for evaluative check :
of Affective A, ;

K
{
L3
:
H
4
;
1 .
: 1
.
¢
H
i
?
¢
'
,
H
!
; 5
i
:
3
4
E
3
'E
3
3
4
2
:
4
A
:
z
,
s
.
:
3
5
:

o VEET TWEALTITEAR N, TWLVELITHRRET T Y AT e o ¥
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APPENDIX

le Explanation of symbols and termse.
The particular symbols the teacher chooses to use are only
relevant to the extent that they are used consistently within
the departmente.
The svmbols used here are taken from the Fritzgerald Key, the
California Color Code symbols and adaptations of the linquis-

tic symbols.

Symbols used:

noun~ N or

determiner- >

adjective-{—

noun phrase-~N.P.

verb- VY. or

prepositional phrase-—P-group
~
where phrase

-preposition-X

2. Student Reference Books.
Individual student reference books may be kept. The various
charts and patterns worked out in class will be transposed
in the book for the student to use in self correction.

PATTERN XI. STEP IJ.

le The programmed ¥lip chart is teacher-made.
Ex:

. — —
A simple sentence is made of 2 parts. The first part
is the subject. The second part is the predicate.

P

N A Y
The first part of a simple senience is .

2. Work on singular and plural noun forms may be inserted here, if
needed «

3. Bulletin board charts of different subject types classified and
grouped may be displayede. This will be an exposure to terminoclogy
that need nct be taught. The groupings may help solidify thought
analysise




Subject Pronouns Indefinite Pronouns
Singular Plural Everyone Someone
I Ve Everything Scmething
You You Everybody Somebody
H Th
S:e Thzz i Anyone No one
It They Anything Nething
Anybody Nobody )
{others? {

' Common nouns Proper Nouns )
3 Singular Plural * Jack :
3 Mr. Devine 3
3 boy boys Omaka 1
E baby babies Towa :
- box © Doxes Missouri River ;
i knife knives Sroo © :
3 man men 24 ;

: sheep sheep 3

These charts may be reproduced in student reference book.

PATTERN I. STEP IITI. (determiners)
Extended work to present types of determiners:

l. Articies:
a. Use programmed file chart to drill on use of a and an.

be Simple work sheetse ,
appie rope idea
jack _____elephant desk

e Possessives:

a. Put 8 sentences using possessives as determiners. Have
4 students identify the determiners and list.
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;e Chart out the possessives as to number.

3 Singular (one) Plural (more than one) ;
.Z - .
-4 my H our
.i you their
2 his your
3 her
Lits
.b’
|
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c. Then chart out these possessives as to::

[Male I Female r an object (s) j\

d. Take something that belongs tc a student in the class.
Write on the board,"parol'§_pencil."Have students determine
number and gender, then rewrite using the possessive pronoun-—-

(Continue exercise with other members in the classe.)

= e. Exercises to reinforce this may be found in workbooks.
Ex: Continental Press - English
Harcourt, Brace, and World - The Roberts English Series

S

‘ f. Take paper doll family. Name each member. Have students
} write phrases as: Sally's room, Mother's chaire..a.

ge Have class or individuals change pcssessive noun to posses-
sive pronoun. Bring in plural concepts with'our'and “their."

3. Demonstratives:

a. Give sentences using this, that, these, thocse determiners
in the subject. Have students identify determiners by

drawing symbnl around them: ®> hat
and put into column as to number. ‘

lSingular Plural

3
&

b. Give enveliove of cards containing demonstratives and nouns.
Have students arrange a noun phrase.

c. Develop concept of position in meaning of this-that, these- |
those. Use transparencye.

”&“t | that book

?f d. Teacher.made exercises or workbook $heets for practice.
" Continental Press, English: books 3,4,5, & 6.

4, Indefinite Pronouns:

a. List on overhead sentences using indefinite pronouns as
determiners.
EX: Both boys ran home.
Each child will sWimeese




b.
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PATTERN I.
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Have children mark determiners as such: [:>

Class will discuss and classify determiners as to sinqular
or plural.,

Clarify word meaning by transparency or poster.
@ R D Each circle hos an X in .
O 0 Bath circles are alike:
2 XY Every boy 1s smiling.

COOOCRAEG

Many boys are happy.
Some bouls orR sad-

Use magazine (or teacher-drawn) pictures which could be used
to illustrate the indefinite pronoun and have children work
together to write appropriate noun phrases.

Havz class discover that indefinite proncuns can be' either
the subject or a determiner through uses in sentences.
Ex: Each boy received a letter.

Each received a letter.

STEP IiI.

l. Count and noncount(or mass) nouns can be introduced hzre.

Qe
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Use a tray of countable objectse Ex: a marshmellow, a key,
a book, a cookie, a penny. Ask student to write what each
object is. '

Then use another tray and pour out the objects while they
are watchinge Ex: sugar, ketchup, water, sand, money.

Now ask student to write what each object is. If they write
a sugar, a ketchup, a money, ask them to show you'a," or

‘one sugar,”etc. Students will discover that mass objects can-

not be counted and that no article precedes them.

Have students perform actions and write what they did on the
board or overhead. Ask class to decide if an article should
be written ine.

Ex: command -] eat the apple

~

N

teacher writes -Y”' ater,1app1e

oy

command -{drink the milk
te - -ank ilx
acher w;ites ‘ﬁ* drankr_1m*;E]




d. Next use these mass articles in their containers and teach
the terms:

jar of
box o1 _

—

P | - A
g.l.dbb VL —
carton of
piece of _

o

~memaeenso.

poo oA

PATTERN I. STEP IV. (Noun phrases with adjectives)
l. Class Activity:

Students construct an adjective bulletin board: A collage
effect using all types of materials, textures, etc. Write
a noun phrase for each article. Let children arrange their
objects and phrases.
Ex: soft yellow yarn

short green pencil

a dirty gum wrapper

2. Using magazine pictures, class may have a contest to see who can
use the most adjectives or phrases to describe the pictures.

3. Point out that 2 descriptions in the same categories are joined
together by 'and!
Ex: hot and bothered
tired and sleepy
red and blue striped

4. Work may be done here on comparison of ad jectivese.

PATTERN I. STEP V.

1. Expand the N+V using these tenses (the present progressive and past)

to review noun modifiers.
ox: The sad little boy cried. &
The funny old clown is laughing.

PATTERN I. STEP VI. : e
1. Content may also be described as N+V+X or as N+V+P-groupe. Sg@fﬁgge 1
,{ey

of appendix for definition of terms.

2. Use commercially-made charts or make one to explain preposition
meaninge.
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PATTERN I. STEF VIi. .

l. In student reference book, the student can make the following chart
to aid in understanding and learning terms in a time relationship.

Verb (past tense) and when phrases.

1 Tues. Wed Thu.rg. Fre S‘a‘i’. Tookali
Z _/i 84S 4o
~N RS -2 ~ < r{ﬁﬂ

i 7@5

' et - sTrigh
S M S =
= _ bast wieek _ ;
3 2. With capable classes, teacher may irtroduce +he while clause in con-
; junction with past progressive. Combine activities of the familv
' members.

£x: While baby was sleering Tuesday afternoon, mother was vacuuming.

R X
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PATTERN I. STEP VIIIX.

l. Time phrases for future tenses could be put into studert reference
book.

2. A field trip could be planned in conjunction with ancther school
sukbject. tudents could use the future tense and time phrases to write
paragraphs about their anticinated trip.

- 3. Reinforcement of time phrases:

5 Put sample of a calendar on board and have students identify

v g terms like 'tomorrow night', ‘next Tuesda¥', ‘last Wednesday'
etc.—by placing the right time wcrd cards on the calendar in

the arpropriate spaces.

PATTERN I. STEP IX.
l. The more capable classes could list adverbs by brainstorming. Have
them list quickly as many words &s they can think of and then apply

the criteria;'does this worc tell how?!'

: 2. Comparison of adverbs could be done here.

PATTERN I. STEP X.

1. Introduce idea of intensifiers here to the capable classes.
3 Ex: so beautiful, very fast....

e
LAY

2. Time for student analysis of their own abilities to write in an adequate
3 fashion.

The teacher can take a more difficult reading passage to dramatize.
Have the children write sentences cdescribing her actions and then

Q
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Check with the written passage in the book. The teacher is
cautioned to use passages that can be dramatized in such a
way that the student can feed back a well structured sentence.
Ex: He went to the door and icoked at.

PATTERN I. STEP XI.

l. Teacher may see need for definition of some cf the habitual time
phrases used with the present tense.
Clarification of the meanings of thesz terms may be needed:

often every day
always every week
never each day
daily seldom
frequently rarely ceee
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PATTERN II. STEP III.

The infinitive form will be used with verbs like prefer, want,
try, begin, went, continue, refuse--followed by a 'to' and a
simple verb form (infinitive).

Ex. She wants to piaye.
She tried to come alonge.

The term 'infinitive’ need not be used.

At this time the verb'seems" (He seems to be tirsd.) will not
be used. It will come into play later when the linking verbs
are treated in patterns IV and V.

¢*¢ QUESTION FORMS

1. It is left tc the teacher's discretion to determine what
terminology (helping verb, auxiliary, or modifiers )} his
class is capable of using in discussing verb forms.

2. Use as many of the helping words as possible:
am, may, will, shall, have, might....

3. Here students may put this chart into their reference
books. They will find use for it later in Step 3.

i e | BEESRASK] Fadaweiod) gl
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4. When some deqree of ability is achieved working with question
forms, give question work which includes the various forms of
yes and no type questions.

Give students a statement, then ask as many questions as possibie
about the facts in the statement. Repeat with another statement
and let the class think of as many questions as they can. Require
only short answers.

Ex: The two deaf boys did not break the windowe.

Questions:

1. How many boys?

2. Were the boys deaf?

3. The boys were: deaf, weren't they?

4. They weren't deaf, were they?

5, Did the boys break the store window?

6. The boys broke the window, didn't they?

7. The boys didn't break the window, did they?

8. Did two boys break the window?

9. ‘The two deaf boys didn't break the window, did they?
etCecee
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PATTERN IV. PART T,

l. Teacher may want to do some classification review here as "be"
verb gives ample opportunity to do so.

Ex:
Five states in the midwest are @ , ’ N
Science is (a school subject) . '
The U.S. is a (Country) °
Towa is (a state) .
My speech teacher is .

PATTERN V. PART II.

le Teacher may need to review the 's' form of the 3rd person
singular in. the present tense.

2. Here is also a fine opportunity to expand adjective vocabularye.
Strive for variation and a more colorful vocabulary.

3. The teacher may want to work with the similes, '"loois like,''feels
like and“tastes like" here as_they would fit quite nicely into
the patterns, N1+VL+N,and N1+V +adj. From there the other similes,

" pretty as a picture! hard as nails,' etc., may be introduced.

T Wpmwmes 7 T apennend T e @ T ORI
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WHO AM I?
PATTERN V. PART II.

4. The WHO AM I story, adapted from the story told by Dr. Virginia
French Allen, can be varied to meet many language concept arease.
It is especially effective in teaching looks like, has a like
a y wants to be like a° y Part of a ___ ; nice to be 0
or nice to ke like a and because .

WHC AM I?

Teacher: Once upon a tim:2
there was a strange looking ani-
male.

He looked at himself in the
mirror and said:

"I have ears like a rabbit.
ave a nose like an elephant.-
ave whiskers like a cat.

} I have a neck like a giraffe.

i I have wings like a swan.

I have a tail like a dog.

' I haye feet like a duck."

But, I am not a rabbit, but
I agfnot an elephant. I am not
a Ca’«;oooosoo"

"I have ears like a rabbit, but
I am not a rabbit. I have a nose
like an elephant but I am not an
elephanteeccee"

"Who am I?" he asked himseif,
"I must go and find out who I am."
So he started off to see the wizard.
On the way he met some children.

"Look," they said, "Wwho is
that?"

' . *He looks like a rabbit."
o \S; (children can begin to repeat the -
W™ "W\»ﬂ\\ pattern and take over the story for
the moment. The teacher keeps the
story moving by introducing new patterns, and the children can
continue the story as they catch the new pattern.)
"He has ear« like a rabbit. He has a nose like an elephant..."

""He has ears like a rabbit, and he looks like a rabbit but he is
not a rabbiteeceece"”

'"Wwho is he? We donft know who he is!" the children exclaimed.
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I must go to see the wizard. On he went. When he arrived at the
tome of the wizard, he said, "Mr. Wizard, I look like a rabbifee:"

"T have ears like a rabbitee."

"I have ears like a rabbit. I look like a rabbit, but I am not
a rabhit..c:c-- "

The wizard replied, "Do ycu want to be a rabbit? You have the

rabbit's ears."
"Do you want to be an elephant? You have the elephant's nose.."

The animal sadly answered, "I don't want to be a rabbit. I don't
wani to be an elephanteeoe."

"who am I?" asked the animal.
"You must be a combination," replied the wizard.
. nIs it nice to be a Combination?" asked the animal.

"You must decide," said the Wizard. 'What is the best part of the
rabbit?"

"The ears are the best part of the rabbit. It is nice to have
the rabbit's ears," said the animal. '

"yhat is the best part of the elephant?" asked the Wizard.

"The nose is the best part of the elephant. It is nice to have
the elephant's nose," said the animalesce.

(The story can be extended or expanded or retold at different times

with different phrases, such as:

Then the 'Combination' returns home and meets the children and
they ask, '"Did you want to be a Combination? Did you want to be a
rabbiteeess” The answer could be—-"I want to be a rabbit, but I am
not a rabbitees."

Or--"Would you like to be a rabbit?"eee..

"I would like to be a rabbit because a rabbit has long ears'.ee)

(Or the children could ask, 'May I have your ears? May I nave
your nose?...and the contrast of term"like'as the verb could be used.

"] like my ears. I have ears like a rabbite"eeee
Or the Combination could give away all of his parts and end up

to be a Nothing.)




